1

Small Group / Targeted Interventions
Tim Lewis, Ph.D.
University of Missouri
OSEP Center for Positive Behavioral
Interventions & Supports
<pbis.org>
The key
Behavior is functionally related to the teaching environment
School-wide PBS Process Analyses

Practices (what we do for students)
· Clear Outcomes/Objectives
· Research supported
· Technical assistance input
· Stake holder input
Systems (how we support adults)
· Evaluate Current systems 

· New system
· Modify system
· Allocate/reallocate resources
· Develop process/model and forms (adult & student)
· Training / information dissemination
· On-going support (adult & students)
· Develop formative evaluation process (student outcomes, adult use, success and barriers)
· Provide frequent positive & instructional feedback to staff 
Data (how we make decisions)
· Student outcomes
· Adult perceptions
· System analyses
· Cost benefit
Policy (how to maintain change)
· Operationalize processes
· Codify within existing policy
· Dissemination to multiple audiences
Small Group Starting Points
1. Universals firmly in place
2. Data used consistently in team meetings
3. Data decision rules to identify students who need secondary supports
4. Equal attention to practices (student support) and systems (adult support)
Small Group / Targeted Interventions
· When universals not sufficient to impact behavior
· When students display chronic patterns
· When concerns arise regarding students’ behavior or situation
Targeted Interventions: Building Blocks
· Teach/build pro-social replacement behaviors
· Build maintenance and generalization strategies to promote use
Small Group / Targeted Interventions
Consider
· Not fixed group
· Student’s needs vary across continuum over time and within academic/social area
· Least intrusive but matched to student need
Important Themes
· Part of a continuum – must link to school-wide PBS system
· Efficient and effective way to identify students
· Data Decision Rules
· Assessment = simple sort
· Intervention matched to presenting problem but not highly individualized
Common misperception is that these strategies will “fix” the student and the classroom teacher does not need to be an active participant since “specialists” or outside staff are often involved in the intervention – Important to stress that these interventions will require high level of involvement among ALL staff within the school building
Keys
· Match intervention to student need 
· Staff implementing interventions have skills and support
· ALL staff aware of interventions and their part in promoting generalization
· Focus on the systems to support throughout
Screening & Assessment
· Routine review of individual student data
· Efficient teacher referral system
· Parent referral
· Screening tools (e.g. SSBD)
· Look for those students who are often “under the radar”...
· Students who change addresses frequently  
· Students in foster care
· A recent event in the home
Assessment
Focus is on sorting student for service, not “diagnosis and placement.”
1. Social-behavioral Concerns
· Social skills
· Self-management
2. Academic Concerns
· Peer Tutors
· Homework club
3. Emotional Concerns
· Adult mentors
Plan for Integrity of Implementation
· Teaching 
· Coaching and feedback
· Scripts for adults to follow 
· Data Collection
· Follow-up support meetings
· Follow up data evaluation
Small Group / Targeted Interventions
· Social Skill Training
· Self-Management
· Mentors
· Check-in/check out (BEP)
· Peer tutoring / Peer Network
· Academic support
Mentoring
· Focus on “connections” at school
· Not monitoring work
· Not to “nag” regarding behavior
· Staff volunteer
· Not in classroom
· No administrators
· Match student to volunteer
· 10 minutes min per week
Emphasize the importance of being ready to meet with student on a regular, predictable, and consistent basis. Goal is not to become a “friend,” but a positive adult role model who expresses sincere and genuine care for the student
Check-in
· Focus is on academic & social compliance
· AM / PM
· Teach strategies to enter work /objectives to accomplish
· Agendas
· All staff must prompt/reinforce student use
emphasize the goal is to fade out the check-in so the focus should be on reinforcing students for accurately self-monitoring and work completion across the school day
Peer Tutoring
· Tutors must be taught how to teach 
· Tutors must be taught what to do if tutee does not comply
· Tutors must be given the option to drop out at any time without penalty
Initially, peer tutoring should be undertaken only with close and on-going teacher supervision to ensure success
Academic Support
· Homework
· If data indicate it doesn’t come back, give up the battle and build support within the school day
· Remediation
· Direct instruction in addition to the current curriculum
· Accommodation
· Within instruction
Emphasize the need to identify and intervene early before students fall behind – Ideal is routine screening using Curriculum Based Measures (CBM) to identify students early
Mentoring

· A process where an experienced adult forms a relationship with and transfers knowledge to a student (Blechman, 1992)

· A human relationship that includes encouraging and guiding personal growth and development (Campbell-Whatley, 2001)

· Part of a systems approach to providing critical intervention for students who:

· Lack a role model

· Experience academic failure

· Exhibit attention maintained behavior

Mentors…

· Official/Non-official adult friend/confidant

· Persistent presence around the school

· Universally recognized

· Approachable

· Cheap/cost effective

Mentor’s Role

· To provide guidance, support, and encouragement for the student while modeling such skills as effective communication, empathy and concern for others, and openness and honesty

· Commitment for entire academic year

Mentoring

· Not a “stand alone” program…part of a system

· Requires a shift in student-adult relationship

Implementation/Program Development 

· Essential components/aspects of mentoring programs

· Involve personnel who have contact with students

· Select program staff

· Determine program goals and objectives

· Define target population

· Develop activities and procedures

Essential Components/Aspects of Mentoring Programs

· Orient mentors and students

· Monitor mentoring process

· Ensure a good match

· Evaluate program effectiveness

Involve Personnel who have Contact with Students

· Teachers

· suggest program type “best fit”

· Administrators

· actively involved in scheduling, recruiting, and mentor selection

· Counselors

· Train mentors, troubleshoot problems, etc. 

· Secretaries

· Cooks 

· Custodians

Other Possible Mentors…

· Community Volunteers

· Local businesses

· Grandparents

· Retired individuals

· Universities

· High schools

· Local service agencies

Determine Program Goals and Objectives

· Based on needs of students

· Determined by Team

· Focus on basic needs

· Academic

· Achievement

· Behavior

· Communication

· Attendance

· Social skills

Determine Who should be in Program

· Clearly define population and selection criteria

· Academic failure, absentees, etc.

· Age/grade level

Develop Activities and Procedures

· Determine length and frequency of mentor-student contact

· Weekly

· Activities should be planned in advance and placed on a schedule to be shared with participants

Orient Mentors and Students

· Before formal process begins

· Both mentor and student should understand roles and hold positive expectations

· Mentors must be aware of student needs and characteristics

· Determine individual student goals and outcomes

Monitor Mentoring Process

· Continuous monitoring to determine success

· Provide ongoing support for the Mentor

· Formal/informal

· Where, When, How often

Ensure Good Match

· Good predictors of a good match

· Personality

· Gender

· Most important

· Mentor’s ability to empathize

Evaluate Program Effectiveness

· Pretest/posttest comparison of criterion for entrance into program (attendance, grades, suspensions, etc.)

· Possible outcomes

· Increase in

· Student attendance

· Work completion/grades

· Academic performance

· Completion of homework

· Parental/teacher involvement

· Positive student-teacher interactions

· Decrease in

· Meetings with counselor

· Office referrals

· Time outs

· Suspension 

· Detention
Mentoring Survey

Dear cooperating teacher-

Please take a moment to let us know how mentoring went for your student this year!

	How often did your student and his/her mentor meet?

2 or more time a week       1 X week       1-2 times a month      less than 1 X month  

	 On average how long were the mentoring sessions?

2-3 minutes      4-5 minutes     10 minutes         10+ minutes

	

	Please rate the following:

1 Strongly Disagree

2 Neutral 

3 Agree

4 Strongly Agree
	1
	2
	3
	4

	Participation in mentoring was beneficial for the student behaviorally.
	
	
	
	

	Participation in mentoring was beneficial for the student academically.
	
	
	
	

	Mentoring was a good use of time for this student.
	
	
	
	

	The mentoring routine was easy to manage.
	
	
	
	

	The mentoring routine was not disruptive to your classroom routine. 
	
	
	
	

	Comments or suggestions-




Please return to 

**********************************************************************

Student: ________________________  Teacher: ___________________

You may cut this portion off if you prefer to give anonymous feedback!

Small Group Planning Worksheet

Current Small Group Support Inventory

	Small Group Strategy
	

	Purpose / Outcome


	

	Who implements


	

	Connect points to classroom and other settings / follow-along activities


	

	Strategies to share with home and community agencies


	

	Follow-up support for students after support ends


	

	Evaluation:

1. Student outcome

2. Staff perception


	

	Effectiveness?


	


Small Group Planning Worksheet

Proposed Small Group Support 

	Small Group Strategy
	

	1. Purpose / Outcome

Operationally define targets and goals of intervention


	

	2. Student Identification 

(Data Decision Rule)


	

	Existing data (ODR)


	

	Staff referral


	

	Parent referral


	

	3. Parent notification


	

	Written notice


	

	Phone call


	

	Dist policy


	


	4. Who implements


	

	Training for Implementers


	

	Technical Assistance for Implementers


	

	Implementation Checks (include timeline)


	

	5. When / where implement (include start/end dates)


	

	6. Connect points to classroom and other settings / follow-along activities


	


	Training for staff on implementation of follow-along activities


	

	Tip Sheets for follow-along activities


	

	Technical assistance / follow-up for staff


	

	Follow-along implementation checks


	

	7. Strategies to share plan and progress with home and community agencies


	


	8. Follow-up support for student(s) after support ends


	

	Information sharing with new staff


	

	Student participation in support activities


	

	9. Evaluation

(include timeline)


	

	Student Outcomes & data source


	

	Staff perception & data source


	

	Parent perception & data source


	


	Assess generalization across settings


	

	Assess maintenance of treatment outcomes


	

	10. Cost/benefit analysis


	


Other Notes: 
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